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Abstract

This study was aimed to investigate teaching and leaming situations of Prathom
Suksa 1-6 Mathematics Skill area in San Sai Primary School Cluster affiliated to the Office of
Phrao District Primary Education, Chiang Mai Province. The population of this study included 23
teachers of Prathom Suksa 1-6 Mathematics from 6 schools to answer the questionnaires and
12 teachers as the samples to be abserved classroom instructions. The collected data were
analyzed by computing frequencies, percentages, averages, and the ideas were grouped and
related through descriptive analysis.

The major findings were as follows:

As regards the teaching and leaming situations, the data from the questionnaires showed that
most teachers used supplementary documents in preparing their lessons, teaching materials,
and measurement and evaluation tools respectively. They used shortened type lesson plans in
stead of the formal structured written type. In conducting instructional activities, most teachers
employed introductory activity periods, variety of activities in the other steps of teaching, testing
students during lessons, being aware of individual differences as well as feeling satisfaction
with their teaching in each lesson. As for the production and use of teaching materials, they

used materials and equipment found available in schools at the high level while using the out-of-



school resources, and the technological media or education innovation at the low level.
Regarding the measurement and evaluation, most teachers employed them at the high level.
They also used the result from the evaluation for improving their teaching, focusing on
knowledge and understanding, computational skills, analysis, and application respectively. As
regards the supplementary activities, most teachers employed additional assignments, various
kinds of questions to develop process skills, as well as the peer-assist activities. From
classroom observations, most teachers used shortened typed lesson plans rather than the
formal structured written type. They applied general teaching activities namely: reviewing
previous concepts and explaining subject contents, and doing exercises. Varieties of activities
were not found in class sessions. Teaching medium used by teachers was graphic drawing for
clarifying concepts.

As for general problems and needs of teachers conceming the teaching and leaming
mathematics, most teachers encountered the problems of having no time for preparing
teaching materals, lacks of budget for supporting the lesson pfan' preparations, teaching
materials, teaching manuals, and supplementary documents, and the learners themselves
conceming thinking skill, doing their homework and leaming readiness. The problems also
included; placement of personne! not relevant to their competencies, less production of
teaching materials frequently used was drawing as content illustrations, too many teaching
periods, a lot of extra work to carry on. Regarding the needs for improving teaching
effectiveness, most teachers needed mathematics teaching improvements concéming
teaching methods, remedial teaching, construction of teaching materials, and test
construction. They also needed improvement in management of classroom atmosphere,
classroom decoration with students’ mathematics work, organization of classroom builetin
boards on mathematics {opics, parents’ invoivement cénceming guidance and helping
students, and also with their homework, study skifls, and leaming readiness. In addition, they
needed materials appropriate to students’ age and development, suitable to subject contents,
and relevant to mathematics teaching methods. They should be worth while, save money and

time as well as help students better understand mathematics.



